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Soon after the field trip, we could reaffirm a wish 
that came out right at the beginning of the project: to 
make our own corn plantation inside the school.

The place chosen was the recently built allot-
ment close to the school’s block. As no other class had 
started to plant anything yet, the children proposed to 
divide and mark the allotment for everyone in school. 
It was a great opportunity to introduce concepts re-
garding fractions, as we needed to measure the area 
and divide it into seven equal parts, representing the 
amount of teachers responsible for classes at the 
time. We then needed to divide our own space, as 
we had learnt at the corn plantation, we should plant 
the seeds in equal spaces, with four seeds in each 
hole, therefore generating another great opportunity 
to work with fractions and multiplication.

In the corn plantation, the children asked questions to the 
producer.

Contrary to the 
Deep Sea Project, 
the Corn Planta-
tion project offered 
opportunities to 
use mathematical 
operations outside 
the financial scope. 
Each project is 
unique, with different 
learning-teaching 
opportunities, which, 
however, allow the 
same concepts to be 
worked. In this case, 
mathematical opera-
tions. 
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After measuring the spaces and making several 
calculations, we had another question: after all, where 
would we find corn seeds? The children’s main ques-
tion was that they had never seen a seed store, but 
with the help of another teacher, we found out that we 
needed to look for an agronomist. 

We found out that agronomists know several 
techniques to take care of the soil and that they also 
know a lot about seeds. We managed to get the e-
mail address of an agronomist and, thus, the children 
wrote to him, asking for his help to find a seed store. 
When the answer arrived, we found out that there 
were several stores specialized in selling seeds. How-
ever, in order to get some corn seeds, it wouldn’t be 
necessary to go to a store. All we had to do was to let 
an ear of corn dry in the sun.

Dividing a sheet of paper in seven parts, each part for a teacher 
as if it was the vegetable garden, the children have learned the 
concept of fraction.

The contact with 
specialists and people 
working outside the 
school represent an 
excellent opportu-
nity for the students 
to develop communi-
cation skills and open 
their view beyond 
the school’s gates.
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While the ear was drying, we started to prepare 
the soil for planting. In order to enrich the soil, we did 
as the owner of the corn plantation taught us: we sep-
arated a lot of fruit skin and added them to the soil. We 
also mixed the soil very well, so that it would receive 
air. Besides the manure, we also added some worms 
to the soil, using this opportunity to learn about the life 
and the biological role of that creature.

With everything ready and with the dried ear, we 
started our plantation. We re-measured the distances 
of each hole and counted the necessary seeds, but 
now concretely. Each one was responsible for a part 
of the planting process, making it possible for us to 
finalize our project by planting corn.

Nowadays, our plantation is growing strong and 
is watered every week, besides receiving new ma-
nure from time to time.

However, it wasn’t only corn that was planted 
in that soil. We also planted faith and hope, as we 
discovered that we can learn from children in other 
countries and from humble people with lots of life ex-
perience, besides getting information from specialists 
in that subject. We then learnt that we are all the same 
and that we can improve the world by helping one 
other, to be able to see it become strong and beauti-
ful, just like our lovely corn plantation.

Haryanne Valério
School teacher – Pre-School
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The current view on the potential of children is 
far superior to that of the previous generations, but it’s 
still appalling to see how much children are underes-
timated in all areas of life: family, social and, mainly, 
the educational scope. This project allowed not only 
the teacher, but also the rest of the school, to stop 
and rethink and update their view about a child’s po-
tential, even at their early age. The understanding of 
the processes involved in purchasing materials and 
assembling a fish tank, as well as the great capac-
ity to overcome obstacles and create, which were so 
joyfully shown by the students, is irrefutable proof of 
how we can free a child’s thoughts and expect sur-
prising and wonderful things. We can really trust our 
little ones.

Teacher: Juliana Leite
Students’ age: 2 and 3 years old
Theme: Fish
Objective: Assembly of a fish tank

For me, this was one of the most important life-
like projects of the class. The children voted to study 
“fish,” and something that startled us was the class’ 
unanimity. The students justified their choice by ex-
plaining that they consider these creatures to be one 
of the nicest, which made them more attractive to re-
search and find out more.

Once the theme was defined, we started to 
work on the project’s map. Together we listed several 
questions and hypotheses, always from the children’s 
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perception. The curiosity they had regarding fish was 
clear by the things they said and in each new ques-
tion or research they proposed in this stage of the 
project.

Then, the group was offered different types of 
materials. Among them all, the most used were tech-
nical/specific magazines about fishing and books that 
dealt with animals and general knowledge.

At the same time, with their parents’ help, the 
children looked for and brought to school several 
pieces of information regarding characteristics, habits 
and physical aspect’ of the fish, such as habitat, feed-
ing habits, body coverage etc.

One of the questions on the map that was most 
intriguing to them was regarding the body of the fish. 
Children at that age still need and are most inter-
ested on concrete aspects, and nothing could solve 
this question better than having an actual fish in the 
classroom. And that’s what we did: we brought a fish 
direct from the street market to the school, and, with it 
within their reach, the children could observe it, touch 
it and analyze it.

Based on this, they extracted several pieces of 
information: they felt the fish’s texture, they found out 
that those were scales and they could see that it was 
different from other animals, which had hair or feath-
ers. Also, the children wanted to know how the fish 
can breath under water, and they saw that, instead of 
a nose, fish have gills.

Each day and after each step, the group put in 
more effort. It was very funny, contagious and gratify-

The teacher’s initia-
tive of bringing a fish 
to the classroom so 
that the students 
could answer their 
questions by them-
selves makes the sub-
ject not only more 
concrete, but also a 
lot more interesting. 
Usually, with the evo-
lution of the lifelike 
projects, the children 
themselves suggest 
this type of activity. 
Thus, especially with 
the younger students, 
it’s key that the 
teacher expose them 
to the most diverse 
possibilities, so that 
they may start to 
see beyond what is 
obvious.
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ing to see them working as a team in the classroom 
and asking for their relatives’ and friends’ help in order 
to have our goals complied with in the best way pos-
sible.

One of the high points of this project was the 
election of the final project: the purchase of a fish 
tank, so that they could have a real fish, and keep it 
as the class’ mascot. 

As this decision was being made, we talked at 
length and used several other voting processes so 
that we could democratically decide regarding the fi-
nal project, such as the color, the breed, the gender 
and the size of the fish, amongst other aspects.

The class chose a red fish. Thus, one of the pre-
liminary research activities in this phase was to find 
out which fresh water fish are red. The size would also 
be an important factor to be observed, as the chosen 
fish would have to fit in a fish tank of acceptable di-
mensions for the space available at school. Here we 
used mathematical concepts in order to calculate the 
size of a fish tank that would fit the space we had.

In order to answer these questions and to 
choose the proper fish, the children decided to visit a 
pet shop. In order to do that, we needed to request the 
parents’ authorization and also money for the trans-
portation. The use of written language was worked 
with them while creating the note requesting authori-
zation, and oral communication was developed when 
the students needed to get in touch with the driver 
who would drive them to the shop.

A simple trip to the 
pet shop can be 
incredibly rich when 
well used, always 
respecting the mean-
ing of what is being 
presented to the 
students and their 
motivation and curi-
osity before, during 
and after the trip.
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There, the students talked to the person in 
charge, who indicated to them which fish they could 
buy that was red and male, characteristics that they 
had already voted upon. The students could also list 
the items they would have to buy and their prices. 
Thus, we could calculate how much money would be 
necessary for the purchase. Through this activity, we 
worked mathematical concepts and language skills, 
when we listed the name of materials, their prices and 
calculated the total amount.

When we went back to school, interactions be-
tween the students in the classroom were impressive, 
based essentially on discussions about how to get the 
necessary amount to buy the fish tank and the mascot.

Regarding this, the students found a solution to 
their problems through cooking, and as suggested by 

When encouraged, 
the entrepreneurial 
spirit comes natu-
rally to children, who 
search for creative 
solutions in order to 
obtain the necessary 
resources to realize 
their enterprise. In 
this case, to sell jelly 
was an ingenuous so-
lution that one of the 
students, of this class 
ageing 2 to 3 years 
old, wisely found.

In the shop, the children solved their doubts and chose a fish 
with certain qualities that could be raised in an aquarium in the 
classroom.



Project Fish 145

This is a free version for personal evaluation. If you like 
the book, you may want to buy it at www.lifelikepedagogy.
com. The copyright belongs to the writer. Reproduction is 
allowed as long as mentioned the source. The commercial-
ization of this version is strictly forbidden.

one of the children in the class, they decided to make 
jelly to sell.

First of all, we had to make a test to see how 
many portions we would be able to make with a rec-
ipe of jelly, so that we could calculate how many we 
would have to sell. For that, we used concrete mathe-
matics: by using small materials that represented the 
prices we discovered on our field trip, we calculated 
how much jelly we would have to sell for the amount 
of R$ 1.00.

Then, the children organized the sale. This ac-
tivity excited the whole class, including the teacher 
and school employees due to the great satisfaction of 
seeing the success of our children’s enterprise: par-
ents requested more jelly and they had to organize a 
second day of sales, resulting in double the amount 
they needed.

Before the sale, the students hang advertising posters on the 
walls.

This exposure to 
parents and other 
employees in the 
school encourages 
the children to be-
come more expan-
sive and communica-
tive, as when they are 
anxious to achieve 
their goals, they 
control their shyness 
and start to become 
more interactive 
socially. All these 
aspects will make a 
great difference to 
their future, both 
professionally and 
personally speaking.
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Due to the higher amount generated, we were 
able to buy two fish of different colors, instead of only 
one, a larger fish tank and all the items listed that 
would be necessary to maintain these fish.

The time arrived to assemble the tank. The 
dedication and excitement of the students during the 
preparation and the assembly not only surprised us: 
it left us all emotional. Particularly speaking, I con-
fess that it was one of the nicest activities, with the 
most gratifying results I have experienced so far. The 
sparkle in the children’s eyes left no doubt that they 
were enchanted with the activities.

As a teacher, it was a great pleasure to see the 
evolution of those children, so small in size, but at 
the same time, so developed and, at many times, so 
mature for their age! 

Even the shiest children evolved a lot in the 
art of communicating, via the need to use the tele-
phone, letter, e-mail and even fax when we needed 
to research fish, the prices and necessary materials, 
besides asking for their parents and the principal of-
fice’s authorization 

Here I need to highlight the invaluable coop-
eration from all parents. Their intense participation, 
with concrete actions, and mainly by the support they 
gave their children, was very important for the excel-
lent result we achieved.

Through this project, we were able to try, in a 
very clear manner, the ideals of the lifelike ideology: 
to not think only in the immediate formation and de-
velopment of purely academic activities, but to also 

Upon realizing the 
countless benefits 
presented by the 
methodology for the 
development of their 
children, the parents 
leave their insecuri-
ties and prejudices 
aside and actively ad-
here to the children’s 
enterprises, perform-
ing a very important 
role, as stimulating 
parties, not only for 
their children, but 
also for the teacher 
and the school as a 
whole.
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to work towards impacting, directly or indirectly, the 
preparation of these children for a more sustained ac-
tion in the future. 

Important values could be seen in these activi-
ties, such as the class’ self-knowledge while a team, 
and of each student as a member of a team, devel-
oping a strong sense of collaboration and team work 
which will be key for their professional future.

Objectively speaking, the class experienced im-
portant additional knowledge, among them the reflec-
tion regarding the different styles of communication, 
after all they had very clear objectives to reach, either 
in the sale of their jelly or while researching prices 
and materials. They also developed the exercise and 
the understanding of different forms of leadership and 
responsibilities of taking decisions as a group, learn-
ing to respect the diversity of opinions and differenc-
es. The children showed great maturity, when they 
managed to decide together issues such as choosing 
which fish to buy.

Personally, I was very satisfied with the objec-
tives that the class reached with this project, the as-
pect of school formation and also under the point of 
view of developing personal and interpersonal skills, 
the improvement in the dynamic of the group/class 
and the creative and innovative intervention of each 
one of the students.

Juliana Leite
Teacher – Pre-School
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The methodology through lifelike projects allows 
a different learning process and is very entertaining 
at different levels and applications, including learning 
languages. In this project we realized how rich it can 
be to teach English via this methodology.

Also, the Project United States taught us an 
important lesson about dealing with the children’s 
frustration in their enterprises, especially when they 
choose final projects that are impossible or not fea-
sible to be carried out at that time.

Teacher: Manuela Neves
Students’ age: 4 and 5 years old
Theme: United States
Objective: Visit Disneyworld

This project was conducted in the English class-
es of a class of children of 4 and 5 years old. There-
fore, it was developed in English, having The United 
States as the theme, which was chosen by the class 
through the presentation of images in magazines. The 
students chose this theme because they saw a photo 
of the flag of the United States and they recognized it, 
as they already knew something about that flag: they 
knew which country it represented, and that the lan-
guage they were learning, English, was the language 
spoken there.

When they chose this theme, the children 
showed their interest in what they were learning - 
English - and the fantasy world they knew from there: 

The reader should 
pay special atten-
tion to the fact that, 
in this case, as the 
classes were in Eng-
lish, the teacher was 
mostly interested 
in opportunities to 
teach English and the 
cultural characteris-
tics involved.
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Disneyworld. They presented this idea while they 
were building the map with the questions regarding 
that country. Also, they showed a lot of interest re-
garding the modes of transport that would allow a trip 
between Brazil and the United States. Those were the 
three main points raised by the students when they 
were creating the map.

Before answering the questions prepared by 
the children, we started our research by analyzing the 
flag of the United States, after all that was the reason 
why they chose the theme. With this analysis and a 
map of the United States, the children wanted to see 
the Brazilian flag and map. Using a map of the Ameri-
cas, we saw that the two countries were very far from 
each other and that it wouldn’t be simple to get there. 
Each student made their own reproduction of the US 
flag.

Using a map, the children could observe the distance between 
Brazil and The United States.
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Then we started to answer the children’s ques-
tions about the modes of transport which would allow 
a trip from Brazil to the USA. We started by suggest-
ing a car and we found out that it is indeed possible to 
go by car: all you need to do is cross a bridge over the 
Panama canal or take a ferry. The children were really 
curious at this point and, once again, we went back to 
the map to see if there really was no way to get there 
without crossing water. However, as we found out, this 
crossing takes a long time. To go by boat, all you need 
to do is follow the coast. The helicopter would need to 
land in several places, as it can’t fly long distances. 
Finally, the airplane seemed to be the most appropri-
ate mode of transport and some children were able to 
confirm from personal experience: they had been to 
the United States by airplane.

All this talk was in English. Knowing the vocab-
ulary regarding the modes of transport, the children 
could focus their learning on forming sentences: with-
out realizing, while they listen to the teacher, they are 
learning the internal grammar of the language, i.e., 
how sentences are structured. In order to learn what 
they wanted, they needed to understand what we 
were reading and talking about in English.

After we answered every question prepared by 
the children, one of them brought to the class texts in 
English and photos from Disneyworld. We read the 
texts out loud about its history, we interpreted the 
texts and we saw the photos. With this, the children 
had the opportunity to once again, see not only the 

It was very interest-
ing to realize the 
huge vocabulary 
that the project 
opened up for us, 
not to mention the 
Geography lesson 
that, though it wasn’t 
one of the teacher’s 
objectives, was pre-
sented in English.

Although the mate-
rial wasn’t necessary 
for the project, the 
children were curi-
ous about the issue. 
As the teacher had 
the students’ interest 
and motivation, and 
their curiosity was 
linked to the project, 
she decided to 
develop the informa-
tion.



154 Lifelike Education

This is a free version for personal evaluation. If you like 
the book, you may want to buy it at www.lifelikepedagogy.
com. The copyright belongs to the writer. Reproduction is 
allowed as long as mentioned the source. The commercial-
ization of this version is strictly forbidden.

vocabulary, but the sentences as a whole and their 
structure. They already knew the characters, so what 
was being said about them? They needed to under-
stand English as a whole, and not only the words.

The fact that the children were curious about the 
modes of transport and Disneyworld made it clear, 
from the start that their interest in the project was to 
go to the USA. That’s what they decided when the 
time came to choose their final project: they would 
take a trip to Disneyworld.

We, the adults, knew that that idea wouldn’t be 
feasible, but the children had the opportunity to find 
out for themselves whether they could go or not and, 
most importantly, why.

While some wanted to get immediately on the 
airplane, others knew that it wouldn’t be possible. 
We had to pack, have money, choose the date, book 
rooms in hotels, buy the tickets, request parents’ au-
thorization, etc.

In each of these preparation stages, their knowl-
edge of English was developed based on their inter-
est in the trip. When we decided what we would take 
in the bags, we learnt vocabulary regarding clothes. 
We saw the calendar to be able to schedule the date 
for the trip, therefore reviewing the numbers in Eng-
lish and learning the days of the week. We looked on 
the internet for the prices of tickets, hotels, food, and 
extra things that they decided.

It was during this stage that the children started 
to realize that their final project would not be feasi-
ble. Since taking the decision to travel to the United 

This is a very sig-
nificant case of the 
careful work that the 
teacher should have 
when dealing with 
impossible final proj-
ects. At the time, the 
children were putting 
all their hopes on a 
trip we knew would 
be impossible.
As described in a 
previous chapter, 
this type of situa-
tion, which can cause 
frustration must be 
conducted by the 
teacher in order to 
prepare the children 
for the frustrations 
of life, without losing 
their capacity of per-
sistence, but on the 
contrary, to accept 
impossible things 
that life presents us . 
After all, frustration 
is part of life.
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States, some students came to school stating: “My fa-
ther told me that I won’t be able to go.” Many students 
couldn’t explain why and, therefore, the others carried 
out the plans.

When we calculated how much the trip would 
cost, the children were surprised. Even without hav-
ing the exact concept of that number, they realized 
that the number written in the black board was huge, 
so it should be a large sum of money. In order to clar-
ify this point, they asked some teachers if the amount 
of money was really that large, which was confirmed 
to them: they started to say that they didn’t have that 
much money.

Some students said that they had lots of coins 
in their piggy banks and that they could pay for the 
trip. We discussed if those coins would be enough 
to pay for so many costs and they realized that they 
wouldn’t. Other students suggested that they could 
sell something in order to get the money.

We used the mathematical concepts to calcu-
late how much they earned from their sales in other 
projects, and we realized that the amount was a lot 
less. Then they decided to ask another class for some 
ideas, but all calculations resulted in amounts that 
were far below what they needed. Finally, they de-
cided that their parents could pay for the trip, and they 
all agreed.

Then we decided to write a letter to the parents 
asking money for the trip. Also, we would ask for their 
authorization, allowing their children to take the trip. 
We didn’t get into details over legal aspects, but the 

At this time, it’s 
important to high-
light two interesting 
facts. The first is the 
volume of informa-
tion the students 
are acquiring while 
planning this trip, and 
the clear motivation 
around everything 
they develop. Sev-
eral opportunities to 
teach math, English, 
communication, sci-
ence and geography 
are arising at this 
time.
The second aspect 
deals with frustra-
tion. The readers 
must note that the 
teacher is letting 
them learn the facts 
little by little, and 
that they are realizing 
by themselves that 
the enterprise would 
not be feasible. They 
are not hearing a 
“no” from an adult, 
they are realizing 
through the facts 
that they will not 
be able to travel. As 
everything is being 
done one step at a 
time, and respect-
ing the maturity and 
perception of each 
child, the frustration 
is under control and 
it brings important 
lessons.
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children knew that they needed written authorization 
from their parents to be able to travel abroad without 
them.

When we were writing the letter, we began to 
teach the class how to write in English. The names of 
the letters were introduced, as well as the sound of 
some of them, we wrote the words on the black board 
and they tried to read while they were copying the 
note to their parents.

The letters returned with several negative an-
swers. The parents stated that they didn’t have enough 
money or that they didn’t want their children to travel 
by themselves. For those who didn’t have enough 
money, the students soon had a solution: those that 
had money would pay for those who didn’t.

Using multiplication, we calculated the total 
amount of the trip: there were thirteen students in the 
class, and each would need an X amount of money for 
the trip. That is to say that thirteen times the amount 
for each child would be the total price of the trip. If the 
previous number had already been a surprise, when 
they saw that new value, they knew that they wouldn’t 
be able to pay.

When they realized the trip was impossible, frus-
tration crept in. To a certain degree, they were already 
prepared for the inevitable answer: they knew a lot of 
money was necessary, they knew how difficult it was 
to travel to such a distant destination without their par-
ents, and they started to wonder whether they would 
be going. For these reasons, only a few transformed 

The teacher dealt 
with this frustration 
in the proper way, in 
order to renew the 
children’s entrepre-
neurial and persis-
tent spirit.
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this frustration into anger and showed sadness. But 
soon after, when they saw their classmates accepting 
the situation, these children started to deal with the 
feeling in a better way.

We then discussed together about this question 
of us not being able to travel to Disneyworld. Would 
this be a permanent “no”? Could the plans be only 
postponed, instead of cancelled? They reached the 
conclusion that they could save money and, one day, 
take this trip with their parents or wait until they grow 
older and go by themselves. After this discussion, the 
children were excited again and learnt an important 
lesson: the fact that they can’t go now doesn’t mean 
that they had to give up. It was an essential work to 
develop persistency in the children.

At this point, the children showed their matu-
rity and understood the situation. We reached the “no” 
via a process, and they had already been prepared 
for that. They had the maturity to start realizing that it 
would be difficult to go on this trip. Had the “no” been 
presented immediately after the idea and the children 
wouldn’t have understood and they would have been 
a lot more frustrated.

In order to try to not end our project like this, on 
a frustrating note, the children started to have several 
ideas. One suggested we drew the Disney characters, 
another wanted to build a castle, but the final idea 
came from one of the children that had not accepted 
the “no” at first: we could make puppets representing 
the characters and a castle-shaped scenario. Every-
one loved that idea.
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At first, the children chose their characters; each 
one of them already had their favorite one and didn’t 
even seem to remember the trip. They suggested that 
we created the puppets with old socks, which they 
would bring from home.

Then with the socks, we reviewed the vocabu-
lary referring to the parts of the body that each puppet 
would have. We also reviewed the clothing vocabulary 
before creating the clothes that the puppets would be 
wearing. We also worked, during the whole time, the 
names in English of the materials that were being 
used and the pieces created.

In order to build the castle, the children decided 
to use small boxes and create the towers, the bridges, 
flags, everything we had seen in photos and that they 
already knew how to say in English. They decided to 
use juice boxes that most of them took for snack time. 

The children drew the castles they were going to build.
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However, the class alone couldn’t bring in enough 
boxes for the whole castle.

Once again we used mathematical concepts to 
count how many boxes would be necessary for each 
child, and then we found out the total for the class. It 
was too many boxes for them, and for that reason they 
decided to ask other classes to help them. In English, 
they went to the other classes to ask their friends to 
save the boxes for them.

At the end of the production, they were ex-
tremely excited about the puppets and their castle, 
which made it very clear that the whole frustration 
about not travelling to Disneyworld had been over-
come. Nobody took this idea out of their heads: they 
realized it by themselves that it would be impossible, 
and then, they managed to have another idea to fi-
nalize the project, without frustration preventing them 
from having fun. And that was exactly what they had 
in the end: lots of fun!

Manuela Neves
English Teacher
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How are the pedagogical objectives 
reached in the projects?

“To be an entrepreneur is a lot more than just having the will to 
reach to the top of a mountain; it is understanding the mountain 
and the size of the challenge; planning each detail of the climb, 

knowing what you need to take with you and which tools to use; 
finding the best trail, being committed to the result, being persis-
tent, calculating the risks, getting physically prepared; believing 

in your capacity and starting to climb.”
Learn how to learn. Entrepreneurial Brazil Program

This mountain can be a pharmacy, a bakery, a newspaper, 
an industry or even a traineeship in an important company, con-
quer a loved one, raise money for a trip, beat a disease, fund 
resources for an important social cause, among other infinite pos-
sibilities in which “being entrepreneurial” may represent the differ-
ence between success and failure.

Several people, especially those that manage companies, 
see as “entrepreneurial” only those people who carry out their own 
enterprises or businesses within larger companies. I, on the other 
hand, prefer to consider “entrepreneurial” people who make things 
happen, who overcome difficulties to build the necessary scenario 
to achieve their goals, creating opportunities, raising funds, articu-
lating resources and overcoming obstacles.

My justification for that is the observation of how people with 
an “entrepreneurial spirit” deal with other types of problems and 
projects outside the business scope. These people face difficulties 
and challenges from another point of view and approach that, in 
my opinion, is due to their “entrepreneurial spirit,” which allows 
them to usually perform better than the rest in these issues. 

In most articles and books about entrepreneurism we find 
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a broad approach on the difficulties faced by the entrepreneurs 
and their challenging stories, usually connected to lack of capital, 
information, relationship, etc. A lot is talked about “entrepreneurial 
profile” and its inherent characteristics, even showing the possibil-
ity of developing these characteristics in people that were not born 
with them.

While I consider the contemporary view of entrepreneurism 
and the possibility of developing it in the “common man” to be ex-
cellent, I believe that the whole literature available is very shallow 
in dealing with the psychological issues involved with the entre-
preneurial profile. In my opinion, it’s necessary to have a deeper 
analysis of the aspects that make an entrepreneur.

Of course my motivation for this approach is, clearly, the de-
velopment of the entrepreneurial profile in children, especially in 
the final years of pre-school and during elementary school. How-
ever, in order to do that, I consider my broader definition of the 
“entrepreneurial profile” and its implications not only in a profes-
sional capacity, but especially in one’s personal life, as the latter 
is the starting point for any professional project. I would like to 
remind that, in the lifelike ideology, we deal with life as a whole 
and making personal dreams come true, searching for happiness 
in any scope of the life of a human being.

The literature available lists the main aspects of the entre-
preneurial profile such as, among others:

Self-confidence
Initiative
Risk Taking
Self-motivation
Vision
Team work
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Dedication
Curiosity
Organization
Leadership
Creativity
Flexibility
Persistency
Autonomy
Optimism
Capacity of analysis

After listing above the aspects which define the entrepre-
neurial profile, I invite the reader to reflect. Would people that have 
the characteristics listed above have the same way of facing their 
problems and difficulties, whatever the scope is, personal, profes-
sional or family related, as other people?

Therefore, I’d rather have a more comprehensive view of 
entrepreneurs, considering the benefits of their characteristics to 
their whole life. Therefore, I deal with entrepreneurism as a profile 
we want to develop in our students, included in the pedagogical 
objectives of our lifelike ideology and methodology. Thus, children 
in the future will be able to open their own business, or not, and it 
will be their decision. However, they will have the necessary skills 
to do whatever they like in whatever scope they wish, be it profes-
sional or personal. And this will be a powerful tool in building their 
happiness.

Entrepreneurism as method and subject

Within our lifelike proposal, the entrepreneurism is simulta-
neously subject and method. We have developed a sequence of 
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objectives directed especially at the development and evaluation 
of entrepreneurism in the students. However, this theme becomes 
very important to our methodology via Lifelike Projects, as it is our 
working method.

As the projects are triggered by subjects that the children 
are interested in and are totally developed based around a final 
project, chosen by the children, this project is fully planned, devel-
oped and completed by them, with the teacher’s supervision.

Thus, our approach via the Lifelike Projects produces an im-
portant effect, which is the development of entrepreneurial char-
acteristics and skills. However, as the projects become real enter-
prises developed by the children, an important door is opened for 
the contents, whether they are required or not by the Ministry of 
Education (MEC), and become part of the lesson. After all, we are 
talking about education, and all the endless knowledge and skills 
that must be internalized by the students.

Needs or Opportunities

All human knowledge comes from a necessity, whether to 
solve problems or in understanding the world to obtain better op-
portunities. There is no knowledge without meaning - any serious 
work of scientific research serves a purpose.

Similarly, we use this knowledge to perform our daily tasks 
and solve problems, whether that is writing a letter, calculating 
the domestic budget, negotiating with a supplier, planning a trip, 
understanding news, etc.

Any pedagogical objective is nothing more than the collec-
tion of the knowledge that the students must learn to perform the 
same roles that us, adults, perform on a daily basis, in the most 
diverse professions or life styles.
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The lifelike projects are nothing more than a reflection of real 
life, monitored by the teacher. When the children choose a certain 
final project, they will have to solve the same endless problems 
and perform a series of roles that us, adults, perform in our day to 
day lives. This may be writing a letter to the parents trying to con-
vince them to allow the children to go on a field trip they’re looking 
forward to, calculating the budget to building a model Tyranno-
saurus Rex, imagining ways to get money in order to finance their 
enterprise, projecting sales of pies or lemonade, etc. For each 
problem generated by their projects, a series of knowledge and 
skills will be necessary, such as Written Language, Mathematics, 
Geography, Science, Communication, amongst others. All the ob-
jectives defined in MEC’s National Curriculum are included, plus 
others which should also be required, so that the children may 
have an education to match the contemporary world.

Thus, each necessity of the project is, in fact, a learning 
opportunity that must be embraced by the student, so that the 
learning process can start. Please note that I didn’t say here that 
the “teaching-learning” process, because in our approach the stu-
dents learn by themselves, with the teacher’s support. Of course, 
we must respect the limits of the children of each age group.

Therefore, in our methodology, the pedagogical objectives 
are reached in the following sequence:

Entrepreneurism    Needs/Opportunities    Study    Learning

In most approaches to learning through projects, the se-
quence of development is the same. However, as the students 
don’t participate in the decision-making process of any stage of 
the project, thus having a totally passive role, entrepreneurism is 
not developed, and neither are any of its valuable characteristics. 
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Also, if there is no full motivation and meaning, the method’s ef-
ficiency is reduced in comparison to the potential available.

In the other methodologies, which represent the majority of 
the learning techniques adopted by schools, the situation is even 
worse and the process can be summarized as: 

Teaching  Learning

And this puts the student as a mere passive absorber of hu-
man knowledge. Also, content not required by the government is 
not developed, further impoverishing the education.

Therefore, I suggest the approach via lifelike projects as a 
way to expand the educational reach, in order to:

Increase the amount of themes covered
Include contemporary themes and skills
Prepare the students for the real world
Capture the students’ interest and get them involved
Develop entrepreneurism
Develop their self-esteem
Develop initiative
Guide the students to success
Build a new society

Specific Subjects

The most attentive reader will ask: “What should we do when 
a specific and important subject needs to be taught, but it doesn’t 
arise in the project?”

When we were developing our methodology, this was a very 
frequent concern. However, for preschoolers and those in the first 
years of elementary school, which is the current public of “Escola 
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do Max,” there haven’t been any classes that have finished the 
year without having covered almost all themes in the curriculum 
– at least once.

Therefore, in very few cases the teacher had to intervene 
in the sense of having to direct some project in order to develop 
an activity that didn’t represent a genuine need for the project. 
Though infrequently, these situations do happen, and our conduct 
is to talk to students and let them know about our “maneuvering” 
and its necessity, and because these situations are really rare, the 
students readily understand the problem and allow parallel activi-
ties to be developed, or even projects with predefined themes. In 
that last case, with a final project defined by them.

However, for the series before the 5th year of elementary 
school, we can count on one hand the number of times when we 
had to use this resource.

We’re currently studying how to apply the methodology to 
the later series of the elementary school or even for high school. 
We soon expect to be able to share with the reader the knowledge 
generated by this research and development. However, we can 
suppose that our conclusions will be around the same values that 
define our lifelike ideology, in which education must be done for 
life, and through life, always taking into consideration the students’ 
right to choose and actively participate, allowing that there is mo-
tivation and meaning in everything that is carried out inside or 
outside the classroom.

Post-Secondary School

We see a specially promising future for our methodology in 
post-secondary schools. Although it’s necessary for universities to 
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fully review their teaching models, we can imagine longer lasting 
projects, in which the students will have to look for the necessary 
basic knowledge to carry out the projects they chose within the 
area of their course, as seen currently in the graduate courses.

Therefore, each challenge that the students will have to face 
to pursue their projects will bring endless needs and learning op-
portunities, which may be guided, though not conducted by the 
teacher.

Even the development of skills will be a lot more intense, 
which includes the entrepreneurial profile, as there will be a great-
er need for the students to pursue knowledge by themselves. As 
a consequence, we would have more independent and secure 
professionals, with a lot more initiative, adding a lot more value to 
the institutions to which they may belong in the future.
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In order to show the transformation which the teacher under 
goes when he starts to work with a lifelike proposal, I’ll include a 
testimonial from one of our newly-hired teachers, Tatiana Rodri-
gues, who, when this book was being written, was experiencing, 
for the first time, this new methodology of teaching.

“I have recently started to work with Lifelike Projects. I’ve always 
considered myself to be an educator open to new ideas, demo-

cratic, creative, taking the view that children need opportunities 
in order to make choices, so that they can face life in the future. 

To be capable of making decisions, choosing the best ways, 
respecting the individuality of those around us are all goals that 
I try to reach, based on a work to build such attitudes that I find 

to be very important for the world in which we live.
When I started working with the Lifelike proposal, I realized 

that I could reach greater heights. I saw that the children had 
the possibility of being more independent than I could ever 

have imagined before... I was anxious in the beginning, I won’t 
deny it, as open and democratic as I may be, to enter a class-

room without anything planned, without presenting ideas that 
I consider to be interesting for my students, was something very 

intriguing to me... 
In this type of work, I was able to see that the children were the 
“planners” and that they didn’t need me to help them organize 

themselves and choose themes in which they were interested, in 
order to be studied.

It’s very interesting to realize that my role in the classroom 
was that of a simple adult that had the capacity to supply the 

necessary tools for the children so that they could carry out 
the projects they have created and organized... My role there, 
at that time, was to make the most of the situations that were 
arising and thus develop and execute content required by law. 
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My senses had to become really sharp so that I didn’t miss any 
opportunity that arose during each project.

As an educator, I can say that observing children becoming en-
trepreneurs, facing problems like those presented to adults in a 

very pleasing and realistic manner, is just lovely.”

Tatiana Rodrigues
Teacher – Elementary School

I chose this testimonial because, through it, the teacher 
clearly points out the new role acquired and its impact on her.

Anxiety and inexistence of lesson plans

In the lifelike proposal, we broke a very rigid rule, powerfully 
rooted in all institutions that form teachers: there is no education 
without lesson plans. Until now, teachers wouldn’t even enter a 
classroom without having previously established what they were 
to develop, the concepts they would intend to pass on to the stu-
dents, the activities to be executed and the goal they wanted to 
achieve. However, we broke this rule by transferring all these de-
cisions to the children, who explore the world motivated by their 
curiosity and dreams, without taking into consideration what must 
be complied with in terms of an educational program. It’s up to the 
teacher, then, to embark on this trip and make the most of the situ-
ations that arise to teach and comply with the educational goals 
required by the school and the Government.

At this point, the reader needs to be aware of the magnitude 
of this change and the insecurity it brings. The teacher must sim-
ply enter a classroom with a vague idea of what he will do, sup-
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ported only by a final project that the students intend to carry out. 
However, the teacher must have in mind that the paths covered to 
reach this final project may change at any time, with any student 
having a new idea and the rest of the class supporting him, so that 
they can achieve what they want to, in a faster or better way.

This situation generates great anxiety and insecurity. “What 
am I going to do with them today?”; “Will I be able to achieve 
the goals?”; “How will I make them learn?”; are the questions that 
haunt the teacher who is adapting to teach via lifelike projects.

However, the teacher needs to relax and enjoy the process. 
In this approach, the teacher teaches through life, through situa-
tions that result from the problems that the students themselves 
face to carry out their enterprises. It’s a process more similar to the 
education offered by parents, in which daily life raises questions 
and needs, which are used by them to teach.

In order for teachers to be able to easily adapt to this new 
proposal, they should trust in life. They should realize that knowl-
edge, especially the knowledge required for preschoolers and 
pupils in the first years of elementary school, comes from basic 
needs and, thus, is present in most of the obstacles that come 
up in the path proposed by the child. The teachers should, then, 
have clearly and readily available all the objectives that must be 
reached so that, at the right time, they can develop them with the 
children, who will realize the need to learn the concept in order to 
overcome the obstacle that is in front of them.

Motivation 

“In the Lifelike approach, we can free ourselves from ABC books 
and routines, which is exactly what the educators long for. 

Nowadays we can offer the best things for our students, who 
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don’t only play and learn how to read and write, but also learn 
more about life.”

Manuela Neves
English Teacher

At the same time as causing anxiety, the lifelike approach 
leaves teachers highly motivated and satisfied, as they realize 
that they can go a lot further, that one day won’t be the same as 
another, that education can be a lot more than that which is pro-
posed in universities.

The lifelike teachers work in an environment which is a lot 
more fun, they savor every moment with greater enthusiasm, with 
the same meaning as their students, because they see them-
selves as part of something greater, as besides learning math, 
for example, their students learn how to calculate a budget for a 
project which they themselves created, which makes them apt to 
join knowledge to personal achievement, i.e., to use the learning 
process as a way to attain their objectives.

There is no educator by vocation who wouldn’t be enchant-
ed by such an achievement and, this is the reason why the plea-
sure to teach becomes a passion for life, exploring the world and 
achieving happiness.

Knowing oneself

But the discoveries and the feelings don’t stop there. The 
more I work within the ideas and proposals that we call “lifelike,” 
the more I realize how much the teachers learn. Well, so far that’s 
nothing new, after all every teacher learns (a lot) with their stu-
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dents everyday. However, the lessons learnt by a lifelike teacher 
are very different.

The lack of routine, the constant changes in the direction 
of the projects’ development process, the uncommon subjects 
and ambitious ideas dreamt up by the children and the complete 
absence of lesson plans end up by knocking down all teachers’ 
defenses and rituals, making them look within themselves. The 
teachers, in order to perform their role well within our proposal, 
need to concentrate on only one key task: be themselves. And, 
from there on, live.

This issue may seem banal, but it’s amazing how difficult it 
is for people to be themselves, let go of control and embark on a 
trip with their students. Initially, most are very insecure, distrustful 
and afraid. Not having a plan and control exposes the teachers to 
themselves, and then they find out several aspects of their own 
personality that they never had realized before.

The great variety of situations brought by the projects is noth-
ing less than the reflection of life and the world. One day they are 
accounting and celebrating the results of the sale of jelly, the next 
they are planning a trip to the South Pole. One day they are dis-
cussing the characteristics of the corn plantation and the next they 
are studying principles of aerodynamics in order to build a model 
airplane. This crazy and random experience transports teachers 
from one subject to another, enriching their lives. Teachers get out 
of their home-work routine and become an adventurer exploring 
the most remote corners of the world, of life and knowledge.

Therefore, dear reader, I may say that the teachers learn, 
but far beyond the endless concepts they never thought they 
would study, they learn about life and about themselves, discov-
ering weaknesses, strengths, talents, skills, preferences, and end-
less aspects about themselves that they have never even imag-
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ined they had inside them. And this self-knowledge also becomes 
an important tool in achieving happiness, inside and outside the 
school.

Classroom Discipline

A myth about the lifelike approach is that you can’t deny 
anything to the children, that there is no discipline and that every-
one does exactly as they please, whenever they want.

This is not true. In order to achieve things in life, one needs 
to have a lot of determination, persistency, organization and disci-
pline. Exactly what our ideology tries to teach our students. There-
fore, allowing them to disrespect the rules of the school and those 
of their class, will not help them to reach a solid learning base, 
achieving all their dreams in the future.

In the lifelike proposal, the students make their decisions, 
prepare their plans and execute them, but with respect and har-
mony, in order for them to respect the teachers, their classmates 
and the social rules of the school and of a healthy relationship. Af-
ter all, without order it would be impossible to carry out the various 
activities necessary to reach the final project, which they chose.

Thus, as life is the parameter of our whole ideology, it is 
present also in our daily routine, in order for the students to learn 
how to behave properly in each situation, as they will in the future, 
during a job interview, a business meeting, at an important family 
dinner, among so many other occasions that will be a part of their 
personal and professional lives.
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Techniques to teach mathematics 
and reading & writing

The reader may have noticed the absence of any comment 
or even method regarding how the knowledge necessary to the 
project is passed on to the students.

In fact, taking into consideration especially teaching of math-
ematics and the reading & writing process, the lifelike proposal 
doesn’t require a specific technique. In this sense, the teachers 
can use the tools they consider as the most adequate for each 
class, each child, or even those accepted by the school and the 
pedagogical coordination. The lifelike proposal intends to bring 
meaning and motivation to the students, bringing the contents to 
the surface when they are necessary for the project. However, 
the technique used by the teachers can be the one they think is 
the most adequate within the social, educational and pedagogical 
context.

Within the lifelike proposal, the main techniques derived from 
the constructivism or other lines, are very adequate. The excep-
tion, however, are the techniques derived from more traditional 
lines of teaching. It wouldn’t be possible to develop a list of materi-
als with the students if the school adopts the traditional reading & 
writing process, in which the letters are presented in the order of 
the alphabet. However, any methodology could be used if derived 
from the constructivism or even the phonics method.

The same is valid for mathematics. The teacher must be at-
tentive to see if the concept to be passed on is a necessity of the 
project, but the technique used to teach it is down to the teacher’s 
discretion.

Thus, the teacher, within certain limits, has great freedom in 
choosing the best teaching technique, being limited only by con-
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tent, which should follow the development of the project. This is 
another advantage of this approach for the teacher.

Performance

In general, I have noticed that the teachers are more highly 
motivated in the approach via the lifelike projects. Even in inter-
views and dynamics to hire teachers, I notice great curiosity and 
enthusiasm regarding our methodology, which has been attractive 
for several professionals that end up being part of our pedagogical 
staff.

This enthusiasm on the part of the teachers, together with 
the motivation and the meaning that the methodology has for the 
student, creates a very positive environment for everyone to get 
involved, thus having a far superior performance. The results are 
clearly faster, better and longer lasting, with students and teach-
ers being more satisfied and happier.
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In this final chapter, after having finished presenting my 
ideas called “lifelike” and the still short, but not less important, ex-
perience in teaching through this ideology, I express my anxiety.

But this anxiety that takes my whole being has nothing to 
do with whether this book will be a success as a product in the 
publishing market. Honestly, what I want to do is to be in touch 
with my students and teachers, to question education, making it 
evolve. Thus, I’m not really concerned about any financial result 
that my book may bring me. My anxiety is related to the ideas pre-
sented here and their acceptance by the teachers, pedagogical 
coordinators and school principals, as these are the people who 
decide on the bases of education and, consequently, the whole 
future of mankind.

It may be a cliché, but it’s also a fact. Through education we 
can change the world in one or two decades, if only those people 
who work in the educational area decide to take the right path and 
have the courage to walk it. However, this is not what we see in 
most schools. Neglect, economic interests, disrespect for the chil-
dren and teenagers and short sightedness have been restraining 
the educational system and preventing any innovation that goes 
beyond a digital and smart whiteboard. All technology is welcome 
in the classroom, but it will mean nothing if we don’t completely 
change the way we educate our children. School is outdated, it 
is (or maybe always has been) very boring! The students don’t 
want to learn and, in several cases, the teachers don’t want to 
teach anymore. We need to recapture the passion for education 
and realize that the school, the principal’s office, the coordination 
and the teachers need to learn even more than the students. We 
are stuck in old and useless concepts.

Therefore, my anxiety is for this situation to change. Obvi-
ously I don’t believe that this book has a solution for education, 
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but, without being modest, I believe that I’m pointing the way in or-
der for this area to evolve. A school should be able to motivate ev-
eryone involved in it, becoming an environment for personal and 
professional evolution. A place in which one can learn beyond the 
mandatory contents, where it is possible to acquire all necessary 
tools to reach happiness and build a better world for all of us.

This book may not sell more than a few dozen copies, but 
I hope this will be enough to plant a seed in people’s minds and 
start a movement causing a revolution within schools, in order 
to prepare students that love the learning process and personal 
evolution, students who are prepared to build everything they ever 
dreamt of, making the world a place for dreams and achievements, 
with happiness being in first place.
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	 Marcelo Rodrigues was a 
curious and alert boy. He 
walked and talked before his 
first year and soon showed 
a great will to explore the 
environments, opening the 
doors of the lowest cup-
boards, what demanded a 
great attention and energy 
from his parents.

	 Still young, he administrated his own lab at the back of his 
yard, where he produced  great amount of colorful liquids, carefully 
stored in shampoo pots.  At this same stage of his childhood, he de-
veloped a study about ants, building by himself an anthill in an empty 
aquarium, where he would feed the ants with quite overstatement 
while he observed the development of the tunnels and rooms built by 
these small and interesting animals.
	 Together with his best friend, he took away the calmness 
of the neighborhood by exploring, uninvited, the roofs, gardens and 
yards of the nearby houses, discovering interesting things about his 
neighbors’ lives.
	 And that’s how Marcelo grew up, always curious about what 
surrounded him, no matter if it was the habits of his neighbors or the 
ants in the yard.
	 His constant attempt to understand the world since his child-
hood became the basis for his great ideas and conclusions about life 
that persisted until his adult life.

About the 
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